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Abstract 
This study was conducted to determine the influence of emotional intelligence on the choice of learning strategies. To this end, 
100 Iranian EFL students with the average age of 24.4 (30 male and 70 female) were asked to fill out the Persian versions of  
Emotional Quotient Inventory (EQ-i) (Bar-On, 1997a) and SILL (Oxford, 1900) questionnaires. The descriptive findings of 
the study revealed that metacognitive strategy was the most frequently used strategy among Iranian EEL learners, whereas the 
least preferred strategy was affective strategy. It was found that emotional intelligence is significantly correlated at the (<0.001) 
level with language learning strategies. Meanwhile, emotionally more intelligent students use more strategies than the 
emotionally less intelligent students. Also significant differences were found among two groups in the choice of strategies. In the 
end, conclusions and pedagogical implications were discussed. 
© 2014 Zafari and Biria. Published by Elsevier Ltd. 
Selection and peer-review under responsibility of Urmia University, Iran. 
Keywords: Emotional intelligence; language learning strategies 
1. Introduction  
A great number of researches have focused on the effectiveness of social factors and psychological dimensions of 
difference among learners. These dimensions are numerous and various. Macaro (2007) stated that in order to learn 
a foreign language we must accept the human agency and psychological aspects in learning. One of the main factors 
that influence learning process is intelligence. However, research shows that conventional measures of intelligence 
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(IQ) account for 20% of a person's success in life.   The concept of "EQ" has become one of the most familiar one 
throughout the world since 1995. Emotional intelligence is defined as "a skill or ability in the case of the trait EI 
model, a self-perceived ability to identify, assess, and control the emotions of oneself, of others, and of groups."( 
Goleman ,1998). 
 
On the other hand, researchers have found out the use of learning strategies in language classroom is an important 
factor in the success of EFL learners (Oxford, 1989). The term language learning strategies (LLSs) have been 
defined by several researchers. But the most famous definition belongs to Oxford. She defined Language learning 
strategies as specific actions, behaviors or techniques students use - often consciously -- to improve their progress in 
apprehending, internalizing, and using the L2 (Oxford, 1990b) 
 
 
    2. Review of Literature 
 
The notion of Emotional Intelligence (EI) has generated an expansive interest in both lay and scientific field. 
Research shows that social and emotional skills are correlated to success in many areas of life, including effective 
teaching, student learning, quality relationships, and academic performance (Brackett & Salovey, 2004; Sutten & 
Weatley, 2003). Generally, most of the studies indicate that emotional intelligence has a significant effect on 
learning a second or foreign language (e.g., Petrides & Furnham, 2000; Pishghadam, 2008). 
 
Learning a second or foreign language is a challenging task. Over the past three decades, there has been an 
increasing interest about finding the nature of learning strategies and identifying those strategies that are most 
commonly used by different types of learners. Language learning strategies help learners retrieve and store materials 
and facilitate and even accelerate their learning. (Oxford et al., 2004) Therefore, experts have proposed a number of 
classifications and various definitions for language learning strategies of which the one offered by Oxford (1990) 
has achieved remarkable interest. In Oxford’s taxonomy strategies are divided into six categories of strategies: 
memory, cognitive, compensation, metacognitive, affective, and social.  
 
Some researchers (Mayer et al., 2000; Ghosn, 2001) stated that emotional intelligence is a new concept, and 
therefore, little research has been carried out in relation to its effect on second / foreign language learning. Recently 
a few studies have been carried out (e.g., Pishghagam, 2008). He conducted a research to find out whether emotional 
intelligence, psychometric intelligence and verbal intelligence (VI) have any role in the academic achievement of 
university students majoring in ELT in Iran. He found out academic achievement is strongly associated with several 
dimensions of emotional intelligence (i.e., intrapersonal, stress management, and general mood competencies) 
(Pishghadam, 2008).  Another study was conducted to investigate the relationship between Iranian EFL teachers’ 
emotional intelligence and their self-efficacy in Language Institutes. (Moafian& Ghanizadeh, 2009) The participants 
were asked to complete the “Teachers’ Sense of Efficacy Scale” and the “Emotional Intelligence Questionnaire”. It 
was revealed that there is a significant relationship between the teachers’ emotional intelligence and their self-
efficacy.  
 
In another study, Motallebzadeh & Azizi (2012) tried to elaborate the relationship between Iranian higher level 
EFL learners' emotional intelligence (EI) and their performance on TOEFL/PBT. Results indicated a significant and 
positive relationship between EQ and scores on TOEFL/PBT. In a more recent and related study, Fouladi (2012) 
examined the effects of Emotional Intelligence on the choice of language learning strategies by post-graduate 
Iranian students who study in foreign countries’ universities that environment obligates them to listen, speak, read 
and write either outside or inside the classroom in English language. In this study a language learning strategy 
system (Oxford, 1990) and Trait Emotional Intelligence Questionnaire (TEIQue) Short Form was used. According 
to the results obtained, there is no correlation between high and low EQ with choice of language learning strategies. 
As it can be seen, most of these studies have investigated the impact of Emotional Intelligence on different variables 
related to SLA and there are very few studies to figure out the possible relation between EI and the use of learning 
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strategies. This study is an attempt to fill this gap in the literature. To do this, The following questions are being 
addressed in this study: 
 
1- What are the most frequent language learning strategies and the least frequent language learning strategies used    
by Iranian EFL learners? 
2-Is there any relationship between Emotional Intelligence and overall language learning strategy? 
3- Do learners with high EQ use specific learning strategies? 
  
The first question of the study is of descriptive type and, therefore, does not lend itself to hypothesis testing. The 
null hypotheses for the other three questions are stated as follows: 
H01- There is no significant relationship between emotional intelligence and language learning strategies 
H02- There is no significant correlation between the degree of emotional intelligence and the choice of specific 
components of language learning strategies. 
 
3. Methodology 
 
  3.1. Participants and instrumentation  
 
A total of one hundred and forty five Iranian EFL University students were selected as the sample of this study. 
The participants were M.A candidates and B.A students majoring in English Language Teaching and English 
Language Translation. The sample was selected from Islamic Azad University, Shahr-e-kord and Khorasgan 
Branches and Isfahan University. In order to ensure the homogeneous entry behavior of the participants in terms of 
proficiency, an Oxford Placement Test was conducted. This filtering process left the present researchers with 100 
participants composed of 30 male and 70 female students aging from 20 to 28. Participation was voluntary, the 
students were told that their confidentiality was secured and their response would be used for research purposes 
only.  
 
Three instruments were used to complete the study; OPT, EQ-i and SILL. Below is the full account of the 
characteristics of each of the instruments. 
 
3.1.1The Persian Version of Bar-On Emotional Quotient Inventory (Bar-On EQ-i) 
The Bar-On Emotional Quotient Inventory (EQ-i) is a pencil and paper self-report scale. The original version of 
EQ-I consists of 133 items containing five expansive areas of skills or competencies and 15 factorial components: 
The first is Intrapersonal Emotional Intelligence which is divided into emotional self-awareness, assertiveness, self-
regard, self-actualization, and independence subfactors. The second is interpersonal Emotional Intelligence, 
comprising empathy, interpersonal relationship , and social responsibility components . The third is adaptability 
Emotional Intelligence , including  3 subfactors problem solving , reality testing , and flexibility. The fourth is stress 
management Emotional Intelligence, which is subdivided into stress tolerance and impulse control components. The 
fifth is general mood Emotional Intelligence, which is composed by happiness and optimism (Bar-On, 1997, pp. 43–
45). The inventory takes approximately 20 to 50 minutes to complete. Subjects respond on a 5-point Likert type 
scale continuum from “Very seldom or not true of me” to “Very often or true of me.” A substantial body of research 
(e.g. Bar-On, 1988), shows that the scales have generally good internal consistency and test-retest reliability and 
validity (e.g. Dawda &Hart, 2000). 
 
 In this study, to avoid cross-cultural differences and to make sure Iranian students completely comprehend the 
content, the translated Persian version of this questionnaire was employed. This adjusted final form was decreased 
into 90 items and the Cronbach’s Alpha reliability index was reported as .80 (Samouei, 2002). In another study, 
Dehshiri (2003) reported that the Persian version has generally good internal consistency, test-retest reliability, and 
construct validity. As he states, Cronbach’s Alpha coefficient was found to be .76 and the results of the factor 
analysis provided convincing support for the inventory hypothesized structure. This test and its subscales do have 
reliability and validity in Iranian culture (Dehshiri, 2003). 
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3.2.2. The Strategy Inventory for Language Learning (SILL)  
 
Today ''Strategy Inventory for Language Learning (SILL)'' developed by Oxford (1990) is “perhaps the most 
comprehensive classification of learning strategies to date” (Ellis, 1994, p. 539). Oxford’s taxonomy system for 
language learning strategies contains six categories. In the SILL, language learning strategies have been divided 
into six strategy categories: (1) Memory (2) Cognitive (3) Compensation; (4) Metacognitive ; (5) Affective; and 
(6) Social. Students are asked to answer on a five-point Likert scale ranging from 1 (never or almost never true 
of me) to 5 (always or almost always true of me). Tajeddin (2001) discovered the Cronbach’s alpha of 0.91 for 
this version of the SILL. It was revealed that the Cronbach alpha for all items was .95 and the indexes for 
memory, cognitive, compensation, metacognitive, affective, and social categories were .75, .84, .57, .90, .74, and 
.85, respectively.  
 
3.2.3. Oxford Placement Test  
 
For the purpose of estimating students' proficiency levels and determining their homogeneity, a proficiency 
test, Oxford Placement Test, was administered. The OPT comprises listening and grammar sections. The 
listening part consists of 100 items. Test-takers are asked to choose the correct word which they hear in short 
sentences from two choices. The grammar section consists of 100 items. It took about 40 minutes to administer 
the test. 
 
3.3. Data Analysis  
     In order to homogenize the participants, the participants were asked to take the Oxford Placement Test. 
Therefore, 100 students whose scores were among 65-75 were chosen as intermediate level participants. Then 
the Bar-On's EQ-i (1997) and Strategy Inventory for Language Learning (Oxford, 1990) was administered.  The 
first question of the study was of descriptive type and involved with the frequency of the use of language 
learning strategies on the SILL. To determine the significance of relationship between Emotional Intelligence 
and language learning strategies, second question, correlational analyses were done.  The ANOVA and Linear 
Regression analysis were used to determine the correlation of various variables. For the third question, 
MANOVA test was employed in addition to drawing on the ANOVA. Moreover, for determining the areas of 
difference, Benferroni test was employed. All analyses were carried out by means of the Statistical Package for 
Social Sciences (SPSS).  
 
4. Results  
Descriptive statistics of English learning strategy use were computed in order to answer the first research 
question Table (4.1) presents rank ordering of the strategies according to their frequency of usage. Table (4.1) 
indicates that the most preferred category of strategy was metacognitive with the mean of 3.39, followed by 
compensation strategy, social strategy, cognitive strategy and memory strategy while affective strategy ranked 
the least frequently used with the mean of 3.02. It should be noted that the mean scores of strategy categories are 
close to each other. 
 
Table (4.1) Descriptive Statistics of Language Learning Strategy Categories  (N = 100) 
 
Strategy Category Mean St. Deviation Rank Type 
Memory  3.05 0.61 5 Medium 
Cognitive  3.23 0.57 4 Medium 
Compensation  3.32 0.48 2 Medium 
Metacognitive  3.39 0.73 
1 Medium 
Affective  3.02 0.72 6 Medium 
Social  3.24 0.80 3 Medium 
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Based on Oxford’s (1990) criteria three frequency criteria have been approved when assessing the degree in 
which strategies were used: high frequency use (3.5-5.0), medium frequency use (2.5-3.49), and low frequency use 
(1.0-2.49). It was revealed that the mean scores of all strategy categories fell between 2.4 to 3.4 which were 
classified as the medium level of use. This table, consequently, showed that students had a tendency to use language 
learning strategies moderately. High or low range of strategy use was not found in any of the six categories of 
language strategy in the current research. ( table 4.2) 
 
Table (4.2) Overall Strategy Use of English Language Learning 
                                 N      M          SD                               Type  
Overall strategy  use       100       3.28         0.65                  Medium  
 
The investigation of the relationship between emotional intelligence and language learning strategies was of 
primary interest to this study. Investigating the relationship between these two variables, the researcher used Pearson 
Product correlation. The correlation between EQ and SILL was computed and is presented in table (4.3.). As 
Pearson Product Moment Correlation shows (table 4.4), the correlation between emotional intelligence and language 
learning strategies is significant. 
 
Table9(4.3) Regression Analysis Results for the relationship between EQ and LLS 
 
 
 
 
                                         
 
 
 
 
It can be seen that emotional intelligence is significantly correlated at the (p <0.001) level with overall language 
learning strategies.  
 
Table(4.4) Regression coefficients for the relationship between EQ and LLS 
 
 Unstandardized Coefficients Standardized Coefficients    T Sig. 
    B    Std. Error  Beta   
(Constant) 0.769 2.592 
0.586 
0.297 0.767 
EI 0.056 0.008 7.167 0.000 
 
 
 
In order to investigate whether the students with higher EQ scales use specific language learning strategy 
categories a multivariate analysis of variance (MANOVA), test was used. The students were divided into Two 
groups according to their emotional intelligence scores, namely students with high EQ scores (or high group)  and 
students with low EQ scores ( or low group).  In this study, 47 students were regarded as emotionally less intelligent 
(low group) and 53 students were considered as emotionally more intelligent (high group). As MANOVA shows 
(table 4.5), there is significant difference between two groups (wilks' lambda=.830 , F(6,93)=3.172 , P=.007) on the 
use of  language learning strategy categories. Table (4.5) tabulates means and standard deviations of language 
learning strategy categories among two groups and table (4.6) indicates MANOVA results: 
Model Sum of Squares df Mean Square F Sig. 
Regression 328.5115317 1 328.51 
51.37 0.00 Residual 626.6865956 98 6.39 
Total 955.1981272 99   
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Table (4.5) MANOVA test for the differences between two groups in the use of LLS categories 
 
Model Value F Hypothesis df Error df Sig. 
Pillai's Trace 0.170 3.172 6 93 0.007 
Wilks' Lambda 0.830 3.172 6 93 0.007 
Hotelling's Trace 0.205 3.172 6 93 0.007 
Roy's Largest Root 0.205 3.172 6 93 0.007 
 
On each category of learning strategies ANOVA analysis was performed for supplementary MANOVA test. As 
table 4.6 tabulates, it was found that no significant difference existed between emotionally high and low groups in 
the choice of memory and affective strategies. Whereas in cognitive, compensation, metacognitive, and social 
strategies significant differences were found in two groups (high and low groups). It means that emotionally more 
intelligent students choose cognitive, metacognitive, social, and compensation strategies more than emotionally less 
intelligent students. 
 
Table (4.6) The result of MANOVA tests 
 
Dependent Variable Type III Sum of Squares df Mean Square F Sig. 
Memory  2.162 1 2.162 6.012 0.016 
Cognitive  2.404 1 2.404 8.043 0.006 
Compensation  1.792 1 1.792 8.400 0.005 
Metacognitive  8.229 1 8.229 18.151 0.000 
Affective  3.060 1 3.060 6.133 0.015 
Social  4.903 1 4.903 8.184 0.005 
     
 As the table (4.6) indicates the higher emotionally intelligent students use more metacognitive strategies  
followed by social and compensation strategies.  
 
    5.2. Discussion  
5.2.1. Use of Overall Strategies and Six Categories of Strategies by EFL Iranian University Learners 
 
A close examination of the results of the study reveals that all students' learning strategy use as measured by 
SILL ranged from 3.02 to 3.39 which fell into medium frequency use (2.5-3.49) based on Oxford’s (1990) criteria 
which did not support some of the earlier research conducted in ESL learning contexts; ESL learners reported a high 
frequency of strategy use in English leaning (Green & Oxford, 1995; Nyikos & Oxford, 1993; Oxford & Burry-
Stock, 1995; Phillips, 1991;Politzer, 1983).This finding corroborates the findings of Nikzad (2009). He posits that 
Iranian university students use overall language learning strategy moderately from 2.89 to 3.31. (Nikzad, 2009). 
This finding also runs contrary to the studies reporting the students' strategy use ranges from medium to high in the 
same context; Aliakbari & Hayatzadeh ( 2012) and Soleimani (2006) found  that Iranian English students employed 
learning strategies at high and medium frequency level (Aliakbari & Hayatzadeh, 2012; Soleimani, 2006 ). 
 
Aliakbari and Hayatzadeh ( 2012) investigated the variation and frequency of language learning strategies (LLSs) 
used by Iranian English students. The results showed that Iranian English students employed metacognitive 
strategies as the most frequently used strategy (78.8%), but memory strategies, contrary to this research, was 
regarded as the least frequently used one (64%). In another study by Zarafshan (2012) a positive relationship was 
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found between English proficiency and use of language learning strategies. Moreover, Metacognitive and affective 
strategies tended to affect English proficiency more. Social strategies were the least effective (Zarafshan & 
Ardeshiri, 2012). The results of another study in Iranian context by Nikoopour et al., (2010) also were congruent 
with this research's results. The results of their research showed that Iranian EFL learners  preferred to use 
metacognitive as the most frequently used language learning strategy and memory as the least frequently used One (  
Nikoopour et. al., 2010). 
 
The finding of this study is, however, contrasted with what Oxford and Ehrman (1995) found in the frequency of 
strategy ranking. In their study, compensation strategies were the most frequently category of strategies among 855 
adults in an intensive training in a wide variety of language at the U.S department of State (M=3.16), followed by 
social (M=3.15), cognitive (M=3.10), metacognitive (M=2.91), memory (M=2.50) and affective (M=2.34). 
 
 
 
5.2.2 Relationship between Emotional Intelligence and overall Language Learning Strategy 
 
There is a growing interest to comprise the role of emotions as a new source of students’ individual differences in 
the research agenda. In education, teachers and students can promote academic success while anxiety and negative 
feelings are reduced during the learning process. In the current study, the correlation between EQ and SILL was 
computed and is presented in table (4.7). As Pearson Product Moment Correlation shows, the correlation between 
emotional intelligence and overall language learning strategy is positive and significant. Therefore the null 
hypothesis related to the second question is rejected. The findings of second research question are congruent with 
the findings of Aghasafari (2006). She investigated the relations between Iranian students' emotional intelligence 
and their overall learning strategy. She concluded that there existed a positive and significant relationship between 
their EQ scores and their use of language learning strategies. 
  
5.2.3. High Emotionally Intelligent Students and their use of specific learning strategies 
 
In order to find out whether more emotionally intelligent students use different language learning strategies the 
students were divided into two groups according to their emotional intelligence scores. As shown in (table 4.9), 
there are significant differences between two groups in terms of their use of language learning strategies. Therefore 
the null hypothesis related to the third question is rejected. Surprisingly, emotionally more intelligent students 
choose cognitive, metacognitive, social, and compensation strategies more than emotionally less intelligent students. 
However, in the use of memory and affective strategies no significant differences were found between emotionally 
high and low groups. Moreover, the obtained findings showed that more emotionally intelligent students used 
language learning strategies more.  
 
The results of this research are in contrast with the findings of Aghasafary (2006). She found that Iranian EFL 
students with higher EQ do not use significantly different strategies in comparison with the lower group. But it 
should be noted that, this research, in the case of frequency of learning strategy use, is in line with the current 
research, since Aghasafary (2006) found that more emotionally intelligent students used learning strategies more 
frequently than the lower group. 
 
In another study, Fouladi (2012) examined the effects of Emotional Intelligence on the choice of language 
learning strategies by post-graduate Iranian students who study in foreign countries’ universities that environment 
obligates them to listen, speak, read, and write either outside or inside the classroom in English language. In this 
study a language learning strategy system (Oxford, 1990) and Trait Emotional Intelligence Questionnaire (TEIQue) 
Short Form was used. According to the results obtained there is no correlation between high and low EQ with choice 
of language learning strategies, which runs contrary with this study. 
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5.3. Conclusion and pedagogical implications 
 
The current study was conducted with Iranian university students majoring in English language teaching and 
translation. English is considered as a foreign language for Iranian. Therefore, English is merely spoken and used in 
the classroom and students do not have this opportunity to be exposed to English in daily social communication. The 
reason for frequent use of metacognitive strategies among Iranian EFL university students is, most probably, not 
having enough exposure to English as the target language to acquire it. So, they are obliged to employ metacognitive 
strategies that contribute to their learning the foreign language intentionally.  
 
As the results of this study revealed, the least frequent used strategy of EFL learners belonged to affective 
strategies. Oxford (2004) recommended teaching affective strategies as one vital way of creating a suitable 
emotional atmosphere in the classroom. She also suggested a bulk of language classroom activities for encouraging 
students, by assisting them enhance their emotional features and manage their anxiety and other negative feelings 
and attitudes such as cultural shock, inhibition, and improving their risk taking, and tolerance of ambiguity. 
Therefore, it will be the teacher's mission to familiarize students with various learning strategies. One of the 
influential factors that prevent teachers to teach learning strategies is, according to Vieira (2003), curriculum 
constraints. 
 
Regarding the next research question, the studies in the literature empirically support the positive relationship 
between EQ and academic success (Besharat et al. 2005), second language performance (Pishghadam2008), 
language learning strategy use (Aghasafari 2006), and Memory, Cognitive and Compensation strategies (Fouladi 
2012). The most related research known to this study is the work of Aghasafary (2006). She concluded that EQ has 
positive correlations with language learning strategies.  
 
It was found that emotionally more intelligent students choose cognitive, metacognitive, social and compensation 
strategies more than emotionally less intelligent students. Also the students with higher EQ used language learning 
strategies more frequently than those students with lower EQ. More recently, Fouladi (2012) examined the effects of 
Emotional Intelligence on the choice of language learning strategies by post-graduate Iranian students who study in 
foreign countries’ universities. Results indicated that the relation between the EI and the cognitive strategy was 
positively significant in the high EI group. Emotional intelligence, unlike general intelligence (IQ) can be fostered, 
learned and developed. EI can be improved like any skills in life. As it has been proven by many modern theorists, 
language policy makers, and curricula developers should provide opportunities for students to learn and improve it. 
Major educational organizations should invest a great deal in improving these skills. Since students learn more 
effectively if they enjoy learning, teachers can utilize many techniques which can assist the students to improve their 
emotional intelligence in language classroom while they are learning a foreign language such as employing ESL 
games, simulation, and other enjoyable activities 
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